


ANTI-RACISM STATEMENT

The Department of Psychology at Reed College is committed to building an inclusive and
equitable community for our students, faculty, and staff. Central to this commitment is the
expectation that every member of our community will work to recognize and actively oppose
racism in our curriculum, research, and everyday practices. We understand that racism is deeply
embedded in the structures of higher education and U.S. society at large, that our field has been
complicit in perpetuating racial discrimination, and that racial bias often unwittingly guides the
thoughts and actions of well-intentioned individuals. We also recognize that our department has
much work to do to create an environment free of oppression and marginalization based on race.

Toward that end, we seek to establish anti-racism as foundational to our department
culture. We see it as part of our responsibility as educators and community members to
interrogate our own racial biases and to identify and change department norms, policies, actions,
and inactions that sustain racial inequity. We know that becoming an actively anti-racist






PSYCHOLOGY AT REED

The psychology program contributes to the liberal arts education of Reed students by
emphasizing the application of empirical methods to the study of cognitive, affective, social, and
behavioral processes. Students are exposed to the science of the mind, brain, and behavior. They are
asked to engage in library and hands-on research projects, and are given many opportunities to develop
their ability to read and evaluate research articles, to write, and to present materials orally.

Students choose courses in psychology for a variety of reasons. Some are interested in careers in
clinical work, psychological research, or teaching. Many take psychology courses seeking to expand their
knowledge of the behavioral, cognitive, biological, or social sciences in general. Applying the scientific
method to the study of psychology provides a solid analytic background for meeting each of these
objectives.

Majors choosing a career in psychology often go on to graduate school, as teaching, research,
and most clinical work require an advanced degree. Graduate programs in every specialty in psychology
favor applicants who have a broad, research-oriented background.

Although we expect majors to gain a broad overview and understanding of psychology, we do
not want students to concentrate exclusively on psychology courses. In fact, we believe that the study of
psychology often benefits from simultaneous study of related disciplines. We require 11 units in
psychology (including the 2-unit senior thesis), but also require six units in an allied field supplementing
and enriching the student’s work in psychology (see REQUIREMENTS FOR A PSYCHOLOGY
MAJOR for additional information).



PSYCHOLOGY FACULTY AND INTERESTS

KRISTEN G. ANDERSON
Developmental psychopathology, addictions, gender, clinical psychology
MEGAN BRUUN
Social psychology, prejudice reduction, stereotypes, anti-transgender bias
JENNIFER CORPUS (on sabbatical)
Developmental psychology, academic motivation
VALERIA GONZALEZ DIAZ
Behavioral neuroscience, animal learning and cognition, ‘irrational’ decision-making
PAULINE HO
Developmental psychology, identity development, qualitative and mixed methods
KEVIN HOLMES (Department Chair)
Cognitive science, language and thought, categorization, reasoning
GREG JENSEN
Behavior analysis, comparative cognition, applied statistics
KATHRYN OLESON (Dean of Faculty)
Social psychology, interpersonal relations, social cognition
MICHAEL PITTS
Cognitive neuroscience, sensation and perception, attention and consciousness
VASILIY SAFIN
Cognitive psychology, judgment and decision-making, behavioral economics, cooperation and
prosocial behavior
ALEXANDER SCHIELKE
Cognitive neuroscience, visual perception, noninvasive neuromodulation
LISA VELKOFF
Clinical psychology, eating disorders, suicide, non-suicidal self-injury, ecological momentary
assessment, intervention development

The psychology professors at Reed are involved in a wide range of research areas. This broad
view of psychology is reflected in our courses. Refer to the Reed College Catalog for a list of courses and
their descriptions at http://www.reed.edu/catalog/programs/dept_majors/psy.html.

Psychology professors have active research programs that frequently involve students. See
Appendices A & B for recent presentations and publications co-authored by Reed students.

PSYCHOLOGY STAFF

COLTON LYNN
Animal Research Manager
JOAN MEYER
Faculty Administrative Coordinator
SABRINA SCHROERLUCKE
Departmental Associate
|
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COMMUNICATIONS REGARDING DEPARTMENTAL EVENTS

We maintain an email list (“Psychlist”) through which we post bulletins regarding departmental
events, interesting local events, and job and internship opportunities. We strongly urge all psych majors
to get their names on this list! To subscribe to Psychlist, go to https://www.reed.edu/psychology and click on
the “Join the Psych Email List” link.

WEB RESOURCES FOR PSYCHOLOGY MAJORS

Be sure to bookmark the Psychology Department’s website: https.//www.reed.edu/psychology. You
will find links to current events and departmental news, faculty CVs, and psychology links and resources.

The American Psychological Association maintains a website with many useful resources for
psychology students: http://www.apa.org/

The Reed College Library provides web resources for psychology students and research and
teaching support from our psychology librarian: https://libguides.reed.edu/psychology




DECLARING A MAJOR

Students must declare a major by the end of their sophomore year. Students are granted upper-
class status once they have declared a major and completed at least 13 units of course work at Reed or



REQUIREMENTS FOR THE



THE JUNIOR QUALIFYING EXAMINATION

All students must complete the Junior Qualifying Examination before entering their senior year.
This exam is ordinarily taken in the second semester of the student’s junior year. Students are eligible to
take the qualifying exam in our department only if they have already completed five units in psychology,
at least two of which are at the 300 or 400 level and at least one of which is a core course (listed in “1.c”
above). In the psychology qualifying exam, students are asked to summarize and evaluate a research
article by answering questions about key concepts, research design, data analysis, and interpretation.

Starting in the 2024-25 academic year, the qualifying exam is administered as a sit-down, in-
person assessment at the beginning and end of each semester. The article on which the exam questions
are based is provided to students in advance of the exam. Students with disability accommodations
should communicate with the exam administrators well before the exam date to arrange implementation
of their accommodations.

Students who do not demonstrate proficiency in skills assessed by the exam may be asked to
retake portions of the exam at the next administration, answering questions on a new research article. If
proficiency is not evidenced at the next administration, the student will have failed the exam. Students
must have passed the qualifying exam before registering for the senior thesis. Note: Interdisciplinary
programs generally require taking a qualifying exam from each participating discipline or a single special
qualifying exam prepared by the two departments.

THE SENIOR YEAR
Thesis

Getting Started
!

We strongly encourage students to carry out an empirical research project for their senior thesis.
Occasionally, students petition the department to complete a library (non-empirical) thesis, providing a
clear rationale. Library theses may include, for example, a meta-analysis or systematic review using
PRISMA guidelines



relationship with a laboratory or research program at another facility in Portland (e.g., OHSU, the
Primate Center, or a clinical setting).

For some titles of recent Reed senior theses, see Appendix C.

During the first week of the fall semester, we hold a meeting with seniors to discuss the process
of choosing a thesis advisor, thesis deadlines, and tips for writing a senior thesis. In the days following this
meeting, students are required to attend at least three lab orientation sessions held by faculty members.
During the second week of classes, each senior is required to submit their top three choices of both thesis
topic and advisor. We do our best to assign each senior to their first-choice advisor, but this is not always
possible due to the need to balance thesis loads across faculty. In all cases, though, we are committed to
providing each senior with an advisor capable of supervising research in the domain in which the senior
will be working.

Deadlines

Early in the senior year, usually in mid-October, each student must submit a detailed thesis
proposal to the thesis advisor. The proposal should include:

statement of the research problem

design of the investigation

necessary equipment, facilities, and subjects, including a preliminary budget
data to be collected

data analysis to be employed

brief annotated bibliography

calendar setting projected deadlines for completing each portion of the thesis

@ oo o

Seniors are also required to complete four training modules in research ethics, compliance, and
safety through the CITI (Collaborative Institutional Training Initiative) Program. For students
conducting research with human subjects, instructions for accessing the required modules are on Reed’s
Institutional Review Board (IRB) website: https://www.reed.edu/irb/investigator-training/. Students
conducting research with nonhuman animals should complete analogous modules for animal research. A
CITI completion certificate is due to the thesis advisor by the thesis proposal deadline.




Finally, the department holds an annual Senior Thesis Poster Session in April. All graduating
seniors are expected to prepare a poster and present it at this celebratory event. Presenting thesis
findings to a general audience serves as excellent preparation for Orals.
|

Writing the Thesis

It is not unusual to encounter two interrelated problems when undertaking thesis work: 1)
budgeting time and designing a manageable thesis that can be completed in two semesters; and 2)
making efficient use of library resources. A common error is to spend too long at the beginning of the
year gathering references instead of beginning the research project itself. Don't forget that a thesis is not
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posted approximately three weeks before the end of the semester to provide adequate time for students
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opportunities are announced via the department’s email list. This is an important reason why we
encourage students to subscribe to this list.

With a B.A. in psychol BT 50 9oec, cou
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Appendix A: Talks and Posters Co-Presented by Reed Psychology Students and Current
Faculty Within the Last Five Years at Professional Meetings and Conferences

(Students’ names appear in bold type.)

Baker, H., Dziedzic, H., Easthausen, S., Egermeier, E., James F., Rook, E., & Corpus, J.H.
(2022, April). Predictors of paternal sensitivity: The role of infant gender and paternal support for gender equality.
Poster presented at the Society for the Study of Human Development 2021-22 Conference
Series.

Baker, N., Li, C., Madar, C., & Anderson, K.G. (2022). Location and perceived gender match on willingness
to use alcohol. Poster presented at the Research Society on Alcohol Annual Meeting. Orlando,
Florida.

Barone, S. & Pitts, M. (2022). Investigating the appearance of perceptual richness: A systematic review. Poster
presented at the Association for the Scientific Study of Consciousness (ASSC) Annual Meeting,
July, Amsterdam, Netherlands.

Beitchman, C., & Corpus, J. H. (2024, April). Implications of social media audience ideation in young women.
Poster presented at the biennial meeting of the Society for Research in Adolescence, Chicago, IL.

Corpus, J. H., Robinson, K.A., & Liu, Z.V. (2022, April). A Self-Determination Theory approach for
understanding the impact of COVID-19 on college students’ motivation. Paper presented at the annual
meeting of the American Educational Research Association, San Diego, CA.

Corpus, J.H., Robinson, K.A., & Wormington, S.V. (2020, April). Trajectories of motivation and their
academic correlates over the first year of college. Paper accepted for presentation at the annual meeting
of the American Educational Research Association, San Francisco,

CA. http://tinyurl.com/sz048t7 (Conference Canceled.)

Davis, L., Flusberg, S.J., & Holmes, K.J. (2021, May). How victim framing shapes attitudes towards police
violence. Poster presented at the Association for Psychological Science Virtual Convention.
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Dziedzic, H., Anderson, K.G., & Creswell, K. (2023). Contexts of use before and after the onset of the covid-19
pandemic: solitary and social drinking in youth. Poster presented at Research Society on Alcohol Annual
Scientific Meeting, Bellevue, Washington.

Fenner, M., Pitts, M., Wen, E., Bennet, M., Sarig, A., Mudrik, L., & Schurger, A. (2022). A no-report
dichoptic color fusion EEG paradigm for isolating NCCs. Poster presented at the Association for the
Scientific Study of Consciousness (ASSC) Annual Meeting, July, Amsterdam, Netherlands.

Flusberg, S. J., Hakobyan, G., Wolcott, K., & Holmes, K. J. (2024, July). Linguistic framing in large
language models. Poster presented at the 46th Annual Conference of the Cognitive Science
Society, Rotterdam, Netherlands.

Franklin, A. & Pitts, M. (2022). “Laurel & Yanny”: EEG neural correlates of an auditory bistable language
stimulus. Poster presented at the Association for the Scientific Study of Consciousness (ASSC)
Annual Meeting, July, Amsterdam, Netherlands.

Garrison, E., MacCalman, M., Clifton, R., Harper, L., Zapolski, T., & Anderson, K.G. (2020). The
effects of sex,
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Nicolacoudis, A., Allison, L., Montano, I., Rajendran, A., Fenner, M., Pitts, M., Sarig, A.,
Mudrik, L., & Schurger, A. (2022). Triangulating consciousness: A no-report dichoptic color fusion EEG
paradigm for isolating NCCs. Society for Neuroscience (SfN) - November 12-16, San Diego CA.
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Appendix B: Publications Co-Authored by Reed College Students and Current Faculty
Within the Last Ten Years

(Students’ names appear in bold type.)

Alexander, J.D., Anderson, K.G., & Myers, M.G. (2020). Drinking refusal self-efficacy: Impacts on
outcomes from a multi-site early intervention trial. Journal of Child and Adolescent Substance
Abuse. doi: 10.1080/1067828X.2020.1766620.

Anderson, K.G., Garrison, E., Clifton, R.L., Harper, L., Zapolski, T., Khazvand, S., & Carson, I.
(2023). Measures of self-reported identity associated with sex and gender: Relations with
collegiate drinking. Alcoholism: Clinical and Experimental Research, 47, 501-511.

Appelbaum, M.S., & Corpus, J.H. (2020). Assessing competing and combining motives to learn in
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Dembski, C.
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Rook, E. D., & Holmes, K. J. (2023). How language shapes anti-fat bias: Comparing the effects of
disease and fat-rights framing. Frontiers in Communication, 8,
1284074. https://doi.org/10.3389/fcomm.2023.1284074

Wong, D. & Anderson, K.G. (in press).
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Appendix C:
A Representative List of Recent Senior Thesis Topics

Emotional Awareness and Emotional Tone: Temperamental Weather

A traumagenic etiology of Major Depressive Disorders: implications of ketamine as a next-
generation treatment for depression

The Effects of Distinction and Color Congruence on Incidental Memory

The Effect of Labels on Recognition of Visual Objects of Two Categories

COVID-19 and Resilience in a Sample of Yoga Practitioners

Cops Just Doing Their Jobs: Victim Framing of Media Representations of Police Violence
Psychedelic Panacea: Investigating Influence of 5-HT2A Receptor Activity on Cocaine
Condition Place Preference

Labeling emotions in a native and foreign language: An ERP study on
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